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RESUMEN 

 

 

Existen diferentes tipos de estrategias didácticas que están relacionados con el 

ELT (enseñanza del idioma Inglés), como por ejemplo, aprendizaje basado en juegos, 

recursos en línea, reporte grupal, entre otras. Estas estrategias tienen como objetivo 

facilitar el proceso de enseñanza-aprendizaje, ya que guía y apoya la adquisición de 

conocimientos en los estudiantes.  El objetivo de este estudio es analizar las estrategias 

didácticas utilizadas por los profesores en formación de Pedagogía en Inglés de la 

Universidad de Atacama, a través de un análisis de contenido categórico de sus 

planificaciones del primer semestre de 2021 durante el proceso de práctica. En esta 

investigación se llevó a cabo un análisis de las planificaciones recolectadas en un lapso 

de 5 semanas, el cual tuvo como enfoque principal el uso de estrategias en la secuencia 

didáctica de estas planificaciones. Los resultados de este estudio arrojan que los 

profesores en formación tienden a crear y utilizar estrategias didácticas en las que la 

tecnología juega un papel fundamental. Esto se refleja en los resultados del análisis de 

las planificaciones estudiadas, las cuales indican que la estrategia más utilizada es 

Recursos en línea. 

 

Palabras Claves: ELT, Planificaciones, Profesores en formación, Estrategias y Estrategias 

Didácticas. 

 

 

 

 

 

 

 

 



6 
 

 

ABSTRACT 

 

 

Several types of didactic strategies are related to ELT (English Language 

Teaching), such as game-based learning, online resources, group report, among others. 

These strategies aim to facilitate the teaching-learning process, as it guides and helps the 

acquisition of knowledge in students.  The objective of this study is to analyze the didactic 

strategies used by pre-service teachers of English Pedagogy at the Universidad de 

Atacama, through a categorical content analysis of their planning of the first semester of 

2021 during the practice process. In this research, an analysis of the plans collected in a 

period of five weeks was carried out, which had as its main focus the use of strategies in 

the didactic sequence of these plans. The results of this study reveal that pre-service 

teachers have the tendency to create and use didactic strategies in which technology has 

a fundamental role. This is reflected in the results of the analysis of the lesson plans 

studied, which indicate that the most used strategy is Online Resources. 

 

Key words: ELT, Lesson Plans, Pre-service Teachers, Strategies and Didactic Strategies. 
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CHAPTER I: INTRODUCTORY FRAMEWORK. 

 

 

Education has had to adapt to a new reality due to the new global health context 

in which we are immersed. For this, classrooms were taken to homes and the computer 

became a notebook. The new virtual modality has driven teachers to reinvent their 

teaching models, looking for new strategies, methodologies and activities to teach from 

the computer. 

According to the Collins dictionary website, ELT means English Language 

Teaching, which refers to the teaching of English specially to students whose native 

language is not English. Closely related to the concept of ELT, Malba Barahona states in 

her book "English Language Teacher Education in Chile: A cultural historical activity 

theory perspective" that the interest in ELT has emerged because English has become an 

international communication tool as a result of globalization. In her words, the author 

states that: “This has resulted in English becoming a compulsory foreign-language 

subject in many school systems”. (Barahona, M. 2016. p.1) 

Moreover, in relation to ELT in the Chilean context, Malba Barahona states that: 

In the last 25 years, Chile has embraced public discourse aiming to 

become a 'bilingual' country. To achieve this aspiration different governments 

have implemented strategies and measures to make Chilean citizens 

proficient speakers of English. Consequently, the need to improve the 

teaching and learning of English and EFL teacher education has become an 

educational imperative. English became the compulsory foreign-language 

subject from the 5th to 12th grades at schools in the late 1990s. (Barahona, 

M. 2016. p. 1) 

 

English is nowadays a subject present throughout the entire Chilean educational 

system and curriculum, so it is required that English teachers look for new methodologies, 

techniques and resources not only to achieve learning objectives but also to develop 

language skills. In light of this, several strategies have emerged over the years, all of 

which cover the different educational realities of the students, and help fulfill the role of 
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supporting and facilitating the integral development of the teaching-learning process in 

students. 

Regarding the above, our research is based on the study of the use of different 

didactic strategies implemented for the teaching of English in the virtual context. The 

main objective of our study is to analyze the didactic strategies used by pre-service 

teachers of English Pedagogy of University of Atacama, through a categorical content 

analysis of their lesson plans from the first semester of 2021 during the practicum process. 

For this reason, in this research a collection of lesson plans will be analyzed and classified 

individually in a chart, in which we will expose the use of strategies present in the didactic 

sequence, with the purpose of grasping the most and least used strategies by the pre-

service teachers. 

 

When teaching a language, teachers may encounter themselves with different 

types of didactic strategies that can help them develop their students’ skills. In the same 

way, pre-service teachers need to acquire this knowledge and apply different strategies to 

achieve learning in their classes. For example, teachers can use the “short lectures” 

strategy in order to explain concepts that can make students acquire the knowledge related 

to the lesson, thus facilitate understanding. According to Abulhul, Z. (2021 p. 3), another 

strategy could be brainstorming, which encourages students to generate ideas related to 

the lesson. Also, games can be another strategy, as Pan, L. et al (2018, p. 251) mentioned, 

this activity has specific rules and is employed to attract students’ attention. Furthermore, 

role playing is also a popular strategy, as it can be defined as a dramatic performance in 

which the participants improvise behaviors and actions in a given scenario. Pan, L. (2018)  

 

As it was mentioned before, there is a variety of teaching strategies that teachers 

and pre-service teachers can apply; however, a problem that has been described by 

professors of the English Pedagogy program at University of Atacama is that pre-service 

teachers tend to apply the same teaching strategies throughout their practicum process, 

avoiding innovation and affecting meaningful learning. Therefore, the general objective 

of this research is to analyze the didactic strategies used by pre-service teachers of English 



9 
 

Pedagogy of University of Atacama, through a categorical content analysis of their lesson 

plans from the first semester of 2021 during the practicum process.  

 

 

In order to reach this objective, the specific objectives are:  

● Gather up lesson plans made by pre-service teachers of English Pedagogy of 

University of Atacama, from the first semester of 2021.  

● Compare the literature on didactic strategies for teaching English with the 

techniques used by pre-service teachers. 

● Identify patterns between the most commonly used strategies in the lesson plans 

designed by pre-service teachers. 

 

The guiding questions that are meant to be answered by the end of this research are:  

● What are the teaching strategies most commonly used in English classes by pre-

service teachers? 

● How do teaching strategies promote significant learning?  

● What strategies are most predominant for the teaching-learning process of 

ELT? 

● How do the strategies implemented in the classroom influence the development 

of the four English language skills? 

 

The importance of this research lies in making pre-service teachers aware that there is 

a wide variety of teaching strategies that can promote meaningful learning while helping 

achieving learning objectives. Another factor that this research tries to consider is to raise 

awareness in pre-service teachers of the significance of using didactic strategies in lesson 

plans since they will be able to demonstrate a higher level of proficiency in their lesson 

plans and future classes.  

 

As a result of the above, this categorical content analysis is a qualitative research using 

a grounded theory approach to analyze a total of twenty-eight lesson plans created by pre-

service teachers at English pedagogy Program at University of Atacama. 
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CHAPTER II: THEORETICAL FRAMEWORK. 

 

 

1.1 Definition of Teaching Strategies 

 

According to Pan, L. et al (2018) the term “teaching strategy” refers to a method 

that is used to guide teaching and help students acquire knowledge and to facilitate their 

learning. Nowadays, the use of new technologies together with learning strategies helps 

to integrate and enhance students' competencies, skills and confidence. There is a wide 

variety of teaching strategies that can be applied in any subject, so in order to organize 

them, they will be classified according to the different authors. 

 

To begin with, Abulhul, Z. (2021, p.3) proposes the following teaching strategies: 

 

 Short Lecture: A short lecture helps all students feel involved in the activities that 

the teacher is doing. It also stimulates their brains by being able to participate and 

contribute ideas from their own personal experience.   

 Brainstorming: The brainstorming strategy is an activity in which they can link 

their ideas to obtain a favorable result without following a pattern defined by 

someone else. 

 Online resources: The use of technology in the classroom helps to improve the 

educational environment for students. In addition, to promote in students the 

ability to think critically since they are open to give their opinion about the 

different types of resources. 

 Group reports: This strategy is a group exercise and helps students learn to 

exchange ideas with others and also learn from the opinions of their classmates. 

 

Furthermore, Pan, L. et al (2018, p. 249) propose the following didactic strategies: 

 

 Game based learning: This strategy is based on using games as the way to learn. 

A game can be defined as an activity that is fun and has rules. Games are used to 
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attract students' attention and interest. 

 Role-playing: This strategy can be defined as a dramatic performance in which 

participants improvise behaviors and actions in a given scenario. Through these 

performances, students understand the importance of behaving and knowing how 

to act differently in different communicative situations. 

 Debate: A debate is a discussion between two teams or individuals who defend 

different positions on a specific topic. This strategy is a learning activity that 

develops verbal communication skills and critical thinking. It also builds students' 

empathy and confidence. 

 

Moreover, based on the suggestions of Ramanathan P and Divya KY, (2020, p. 34-

39), in the article "Creative Teaching Strategies", the following strategies are taken into 

consideration: 

 

 Using Acronyms Creatively: This strategy proposes the creative use of acronyms 

for didactic purposes, also used as a mnemonic tool. This strategy can be used in 

two different ways: First, at the beginning of the class (introduce topic); Second, 

at the end of the class (Consolidate contents). 

 Erroneous teaching: This strategy is based on intentionally including errors in 

our class. For this strategy to be effective, it is necessary to inform the students 

that there is an error, so that the student's attention is kept on the lesson. 

 

Finally, the book "Teaching and Learning Strategies" by School Drug Education and 

Road Aware (2013, p. 164) states that "Circle Talk" is one of the most common and 

innovative strategies, which is defined as: 

 

 Circle talk: This strategy helps students share their own opinions and listen to the 

opinions of others about a specific topic being discussed in the classroom. This 

exercise seeks to get students to be able to engage in a meaningful conversation.  
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1.2 Definition of Meaningful Learning.  

 

According to Vallester, A. (2014, p. 199-209) meaningful learning is a tool that 

allows all students to acquire a durable learning in which they can generate a greater 

retention of the content that they are learning. This learning helps them to facilitate the 

content with the purpose of being able to relate it to their personal environment. 

Meaningful learning occurs when students involve memorization in the content and this 

makes a relationship between the vocabulary and their familiar environments, since it is 

much easier for students to learn something relate it with their personal environment. 

 

1.3 Lesson Plans 

 

Considering Stauffer, B. (2019) he postulates that a lesson plan is a teacher's daily 

guide to help organize what students should learn, how it will be taught, and how learning 

will be assessed.  It helps teachers to be more effective in the classroom by providing them 

with an organized outline of time and activities to follow in the classroom. 

 

1.4 What is Didactics?  

 

Citing Mallart J. (2001), he states that the concept of didactics is related to the 

teaching-learning process, and has also been influenced by educational sciences. On the 

one hand, he states that psychology influences the understanding of students' continuous 

learning, so it is considered that didactics is part of psychology. However, pedagogy is 

responsible for the education and academic training of people, so they claim that didactics 

is part of pedagogy. Finally, it can be said that didactics is a science that is in charge of 

intervening in the teaching-learning process of people with the purpose of obtaining the 

integral formation of the student. It is essential to clarify that the original source is in 

Spanish, so the information used was translated by the authors of this research.    
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1.4.1 Types of Didactics.  

 

According to the website Tipos de Didácticas (n.d), there are different types of 

didactics, such as General, Differential, Specific, Ordinary and Variable Didactics. The 

objective of these is to be applied in the context of teaching.  

 General Teaching: This doctrine is applied in a setting where the environment, 

the person and the information being taught are not taken into account. This 

didactics is based on the elaboration of principles and techniques that are useful 

for all types of learning, mostly related to values or general norms within 

education.  Teaching is taken as a whole that is studied and analyzed to create 

models focused on learning processes. Therefore, description, explanation and 

interpretation tools are provided that are useful to any object of study. 

 Differential didactics: This didactics is designed to take into account the socio-

cultural situations, knowledge, skills and characteristics of the people to receive 

this type of methodology. On the other hand, the subject matter and information 

to be discussed is not relevant, since it is based on the subject's capabilities and 

emphasizes the processes of people to achieve knowledge. This discipline is aimed 

at preschool, primary and special education, where the important thing here is the 

learning process rather than the content to be learned. 

 Specific didactics: Specific didactics focuses on developing plans and modes of 

study that are related to the contents that people must learn, since different types 

of strategies are used to adapt them to each specific area of teaching. This didactic 

aims at more advanced levels of learning, where the content to be taught is of 

prime importance, and based on this, plans and strategies are created to achieve a 

more efficient and effective learning process. 

 Ordinary didactics: Ordinary didactics refers to the different methodologies that 

are made with a colloquial language, since they are designed for a practical 

cognitive environment. This didactic is usually used in group workshops or work 

situations that allow learning to be generated without using so much detail in the 

contents. 

 Variable didactics: These are didactic methods that change and evolve over time. 
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In addition, they constantly include new ways and tools to achieve the learning 

process, both in language and in the elements used. 

 

It is important to mention that the original source is in Spanish, so information was 

translated by the authors of this research.    

 

1.4.2 Didactic Activities in the teaching of English.  

 

According to the website Total English Teaching (n.d), there are different types of 

didactic activities focused on the different aspects of English teaching, such as:  

 

● English Word Activities: These are simple activities that help students to expand 

their knowledge of the language and become familiar with it. 

- Pictionary 

- Word search. 

- Crossword puzzles. 

 

● English vocabulary activities: To dominate the language it is necessary to know 

and become familiar with the terms of the language, in order to communicate 

fluently. These activities can be adapted to the different abilities and needs of the 

students. 

- Continue the song. 

- Continue the story. 

- Where is the treasure? 

 

● Educational activities in English: These activities focus on specific language 

skills. This is knowledge that will be useful in your daily life, such as telling time, 

expressing frequencies, professions, places, etc. 

- Guess what my profession is. 

- Hot Ball. 

- What time is it Mr. Wolf? 

 

It is important to emphasize that the original document is in Spanish, so the 

information was translated by the authors of this research.  
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1.5 Definition of Teaching Technique.  

 

According to Cuello, P. and Vizcaya, M. (2002), techniques are concrete ways in 

which people achieve a certain objective. In this case, teachers must use different types of 

teaching techniques so that all students can learn in a unanimous way the contents of the 

class.  The objective of the techniques is that students can acquire the contents in the same 

way as their classmates, in a clear and precise method. This information was originally in 

Spanish, and was translated into English by the authors of this research. 

 

 

1.6 Pre-Service Teachers:   

 

Based on Cháves and Martinez’s works, (2016, p. 14-21), pre-service teacher 

refers to the person who is in the process of academic training to become a teacher. That 

is why from the perspective of teacher training, the teacher as an active agent of learning 

with significance for personal and social development. The teacher as a subject of 

education is a main actor for society, a transmitter of culture and an enabler of learning. 

This is why the process of teacher training is necessary. Moreover, this teacher training 

should be permanent and continuous, in order to achieve a true agent of transformation of 

society. It is relevant to point out that this information was translated into English by the 

authors of this research. 
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CHAPTER III: METHODOLOGY 

 

 

 Universities that offer teaching programs must be responsible for providing the 

most up-to-date theory in order for future teachers to be able to apply the necessary 

strategies for their students to achieve learning. In order to do so, pre-service teachers need 

to be aware of the variety of strategies that exist in order for them to apply them. The 

following research aims to analyze lesson plans of pre-service teachers in order to later 

suggest the use of less common strategies that may enhance the learning process, 

positively affecting meaningful learning, and for doing this the most appropriate method 

was the Categorical Content Analysis.  

According to Hsieh, H. and Shannon, S. (2005), based on Rosengren (1981), a 

content analysis “describes a family of analytic approaches ranging from impressionistic, 

intuitive, interpretive analyses to systematic, strict textual analyses” (p. 1277). According 

to the same authors, “Research using qualitative content analysis focuses on the 

characteristics of language as communication with attention to the content or contextual 

meaning of the text (Budd, Thorp, & Donohew, 1967; Lindkvist, 1981; McTavish & Pirro, 

1990; Tesch, 1990).” 

On the other hand, the widely known online collection of scientific journals, 

SpringerLink, has provided a glossary of qualitative research terms in which they define 

the categorical content analysis as “a method of data analysis that identifies categories by 

selecting utterances from a text, which are then classified and grouped together. (Narrative 

Inquiry, p. 51)”. (n.d., p. 307) 

Henceforth, a categorical content analysis was carried out in order to analyze 

lesson plans made by pre-service teachers, and identify teaching strategies and activities 

used. To do so, theory associated with teaching strategies was looked up mainly in 

qualitative/quantitative/mixed research, found in databases for indexed journals such us 

Scopus, SciElo, Google Scholar, ERIC and Springer Link, following these criteria:  
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a) Indexed scientific papers  

b) Books 

b) References written in English; if not, in Spanish  

c) References related different teaching strategies;  

d) Worldwide research;  

f) References from 21st century.    

 

Based on the inclusion criteria, the process of selecting articles was the 

following:  

Figure 1: Process of articles gathering for content analysis 

 
 

  

Some of the key words used in data bases included: “Didactic + Strategies”, 

“Teaching + Strategies”, “Strategies”, “English + Strategies”, “English + Teaching + 

Strategies”, “Didactics”, “Types + Didactics”, “Meaningful + Learning”, “Didactics + 

Activities”, “Activities”, “Lessons + Plans”, “Pre-Service + Teachers”, “Teaching + 

Techniques”. 

The initial search was carried out by two revisers using the previously mentioned 

key words combined. Once this task was done, the results were incorporated into the 

theoretical framework, divided by authors. At the same time, researchers made contact 

 

 
Initial searching in 

data bases: 30 

 
Included (after) for 

set criteria: 05 

 

Included in final 
theoretical 

framework: 27 

 
Excluded for set 

criteria: 21 
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with pre-service teachers that went through the practicum process during the first semester 

of 2021 to explain the research and its objectives, and shared with them an “informed 

consent” letter in which all participants voluntarily agreed to take part of the study. As a 

result of this, 17 participants shared a total of 28 lesson plans with the corresponding 

consent letter.  It must be mentioned that lesson plans used in the program follow the 

format of PPP.  

Afterwards, researchers determined the codes that were going to be used in order 

to analyze the lesson plans, concluding the following:  

 

Chart 1: Codification of Categorical Content Analysis. 

Code Meaning Type of unit 

LP Lesson Plan Sampling unit 

Two Numbers Planning number Sampling unit 

P1 Presentation Registration unit 

P2 Practice Registration unit 

P3 Production Registration unit 

A/F Assessment/Feedback Registration unit 

 

Once the codes were determined, the strategies that emerged from the theoretical 

framework were organized in a chart, as in the following example:  

 

Chart 2: Sample of Categorization of strategies chart 

 

After organizing information, researchers started the codification process of lesson 

plans in a grid, where they included:  

● Sampling unit: Referred to the lesson plan analyzed.  

●  Registration unit: Referred to the stage of the lesson (presentation, practice, 

production or assessment/feedback). 

Role Playing According to Pan, L. (2018), this strategy can be defined as a dramatic performance 

in which participants improvise behaviors and actions in a given scenario. Through 

these performances, students understand the importance of behaving and knowing 

how to act differently in different communicative situations. 
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● Context unit: Referred to the specific text that appeared in the lesson plan in which 

a teaching strategy appeared to be included.  

● Categories: Referred to the category of teaching strategy according to the 

classification made by researchers and based on the corresponding context unit. 

 

 

Below, there is an example of the grid where results were included:  

 

Chart 3: Sample of Lesson Plans Analysis grid. 

 Sampling 

unit 

Registration 

unit 

Context Unit Categories. 

1 LP01 P1 “Students are asked if they 

went or where they would 

like to go on vacation after 

the pandemic ends” 

Group Reports. 

 
P3 

“The content to be worked 
on is presented through a 

powerpoint” 

 
Online Resources. 

 

 

A/F 

“To end the class, two 

general questions will be 

asked about what was seen 

in class with immediate 

feedback”. 

 

 

Group Reports. 

 

Finally, once the lesson plans were analyzed following the process of the 

categorical content analysis, researchers identified and analyzed the most and least used 

strategies by pre-service teachers who participated in the study, and created graphics from 

which they drew quantitative and qualitative conclusions.  
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CHAPTER IV: ANALYSIS AND INTERPRETATION OF RESULTS. 

 

 

The following analysis has the objective of identifying the strategies used by pre-

service teachers during the creation of their lesson plans. As a consequence, once they 

were analyzed we categorized them into the most and least used. 

 

Chart 4: Codification of Categorical Content Analysis. 

Code Meaning Type of unit 

LP Lesson Plan Sampling unit 

Two Numbers Planning number Sampling unit 

P1 Presentation Registration unit 

P2 Practice Registration unit 

P3 Production Registration unit 

A/F Assessment/Feedback Registration unit 

 

 

The following chart presents the categories of some of the most commonly used 

strategies for English language teaching. These categories are based on what was 

previously investigated in the theoretical framework.  
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Chart 5: Categorization of strategies. 

 

Regarding the examination of lesson plans, the subsequent chart exposes the 

results obtained from the analysis of the use of teaching strategies applied in the lesson 

plans of pre-service teachers of the English teaching program at the Universidad de 

Atacama. It is crucial to explain that the context units were transferred exactly as they 

appear in lesson plans.  

Role Playing According to Pan, L, (2018) this strategy can be defined as a dramatic performance 
in which participants improvise behaviors and actions in a given scenario. Through 

these performances, students understand the importance of behaving and knowing 

how to act differently in different communicative situations. 

Brainstorming The brainstorming strategy is an activity in which they can link their ideas to obtain 

a favorable result without following a pattern defined by someone else. (Abulhul, 

2018) 

Short Lectures A short lecture helps all students feel involved in the activities that the teacher is 
doing. It also stimulates their brains by being able to participate and contribute ideas 

from their own personal experience.  (Abulhul, 2018) 

Online 

Resources 

The use of technology in the classroom helps to improve the educational 

environment for students. In addition, to promote in students the ability to think 

critically since they are open to give their opinion about the different types of 

resources. (Abulhul, 2018) 

Group Reports This strategy helps students learn to exchange ideas with others and also learn from 

the opinions of their classmates. (Abulhul, 2018) 

Game Based 

Learning 

This strategy is based on using games as the way to learn. A game can be defined 

as an activity that is fun and has rules. Games are used to attract students' attention 

and interest. (Pan, 2018) 

Debate  A debate is a discussion between two teams or individuals who defend different 

positions on a specific topic. This strategy is a learning activity that develops verbal 

communication skills and critical thinking. It also builds students' empathy and 

confidence. (Pan, 2018) 

Using 

Acronyms 

Creatively 

This strategy proposes the creative use of acronyms for didactic purposes, also used 

as a mnemonic tool. This strategy can be used in two different ways: First, at the 

beginning of the class (introduce topic); Second, at the end of the class (Consolidate 

contents). (Ramanathan and Divya, 2020) 

Circle Talk This strategy helps students share their own opinions and listen to the opinions of 

others about a specific topic being discussed in the classroom. This exercise seeks 

to get students to be able to engage in a meaningful conversation.  

(School Drugs Education and Road Aware, 2013) 

Erroneous 

Teaching 

This strategy is based on intentionally including errors in our class. For this strategy 

to be effective, it is necessary to inform the students that there is an error, so that 

the student's attention is kept on the lesson. (Ramanathan and Divya, 2020) 
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 Sampling 

unit 

Registration 

unit 

Context Unit Categories. 

1 LP01 P1 “Students are asked if they went or where they would like to go on vacation after the pandemic ends” Group Reports. 

P3 “The content to be worked on is presented through a powerpoint” Online Resources. 

A/F “To end the class, two general questions will be asked about what was seen in class with immediate 
feedback”. 

Group Reports. 

2 LP02 P1 “The content to be worked on is presented through a powerpoint”.  Online Resources. 

P2 “The teacher presents the game of hangman related to the seasons of the year” Game based 
learning. 

A/F “To end the class, a few questions are asked about what was seen in class today”. Group Reports. 

3 LP03 P1 “A PPT slide is presented with the aim of the class, the vocabulary, and its content”.  Online Resources. 

 

P2 

“Students perform an activity related to the class content carried out with the teacher's help called 

"What is this?" "It's a red backpack," in which students must find the identical pairs in a game and 

mention which object and colors it corresponds to in order to remember and practice essential 

vocabulary”. 

Game based 

learning. 

A/F “Students answer questions like "What color is it?" related to the worksheet”. Group Reports. 

4 LP04 P1 “A slide is presented with the aim of the class, a video, vocabulary, and its content”. Online Resources. 

 

P2 

“Students perform an activity related to the class content carried out with the teacher's help called 

“Match the School Supplies”. They must match the name of the school supply with the correct image 

to remember and practice essential vocabulary”. 

Game based 

learning. 

A/F “Students answer questions like "What is it?" "How many color pencils are there?" related to the 
worksheet”. 

Group Reports. 

5 LP05 P1 “Teachers ask questions related to their timetable using the "when and who" structure”. Group Reports. 

Chart 6: Lesson Plans Analysis grid. 



23 
 

A/F “Questions are generated about what was learned in class”. Group Reports. 

6 LP06  

P2 

 

 

“Teachers ask questions: What vocabulary words do you remember? Do you remember something 

about the vocabulary?”. 

Group Reports. 

“Teachers share a song using a youtube video”. Online Resources. 

7 LP07 P1 “Teachers ask questions: Can you tell me what you saw last class? (Do you remember something about 
the vocabulary?)”. 

Group Reports. 

 

 

P2 

“Teachers do a mini review of School Subjects vocabulary using eye-catching powerpoint images”. Online Resources. 

“Teachers tell students that this is a group activity where the teacher will read the descriptions (in 

English) and they will have one minute to think about each answer”. 

Group Reports. 

8 LP08 P1 “Generate the question "How did you have a good time during the anniversary week?" to get students 

to feel confident”. 

Group Reports. 

 

 

P2 

“Teachers ask questions ¿recuerdas cuál es el significado de subject? (Do you remember the meaning 

of the word subject?) ¿Qué asignaturas recuerdan? (What school subject do you remember?)”. 

Group Reports. 

“Teachers do a mini review of School Subjects vocabulary using eye-catching powerpoint images”. Online Resources. 

9 LP09 

 

 

 

 

P1 “The teacher introduces the vocabulary of the unit by showing a powerpoint presentation”. Online Resources. 

A/F “Teacher asks students the following questions: How did you feel about today’s class? What was the 

most difficult and the easiest concept in this lesson?” 

Group Reports. 

10 LP10 P3 “Students will play a game in which they have to choose the correct answer to a question in order to 

advance to the next level. This game is similar to the videogame ‘’Pacman’’. 

Game based 

learning. 

A/F “Teachers will ask students: Name 3 words that you learnt. What was the most difficult and the easiest 

concept in this lesson? How did you feel about today’s class?”. 

 

Group Reports. 

11 LP11  “The students predict the topic of the class through questions such as: What did we do last class?”. Group Reports. 
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P1 

“Then to introduce vocabulary and activate knowledge, students watch and interact with a PowerPoint 

presentation about the rules of the simple past and the rules about reading comprehension”. 

Online Resources. 

P3 “As a second activity, students will enter a Wordwall (game) in which they will have to choose the 

correct past simple expression”. 

Game based 

learning. 

A/F “As a feedback the teachers ask the students What did we learn today? Do you consider it important to 

learn about this? Why? Did you like the activities?”. 

Group Reports. 

12 LP12 A/F “Students participate in a survey in Google Forms”. Online resources. 

“Students answer the question "How did you feel doing the activities in today's class?". Group Reports. 

13 LP13 P1 “The content, which is Past Simple, is presented by using the Canva presentation”.  Online Resources. 

P2 “Students are invited to play a game in Kahoot.it to practice the content”. Game based 

learning. 

A/F “Students are given a Google Form as an Exit ticket, where they have to write 2 things they learned in 

class, how they felt and how difficult the content was”.  

Online Resources. 

14 LP14 P2 “Students are invited to play a game on Quizizz.com. There, they have to choose the right past form of 

the verbs shown according to each spelling rule of regular verbs”. 

Game based 

learning. 

 

 

A/F 

 

“Learners are requested to answer a questionnaire on Quizizz. There, they have to write one simple 

sentence in Past Simple tense according to each spelling rule of regular verbs”.   

Online Resources. 

“Students are given a Google Form as an Exit ticket, where they have to write 2 things they learned in 

class, how they felt and how difficult the content was”.  

Online Resources. 

15 LP15 P1  “Then the Canva presentation is shared, along with this, the teachers communicate the outcome as well 

as the activities that will be carried out throughout the lesson”.  

Online Resources. 

 

 

P2 

 
 

“Students are asked to play a game on Kahoot.it. There, they have to choose the correct answer 

according to the way in which each irregular verb is written”.  

Game-based 

Learning. 

“Students are invited to play a game on Quizizz.com. There, they have to write the right past form of 

the verbs shown according to each spelling rule of regular verbs”.  

Game-based 

Learning. 

Online Resources. 



25 
 

P3 “Learners are asked to enter a Jamboard and create four sentences in Past Simple”. Group Report 

A/F “Students use the same Jamboard to write two things they learnt in class and how they would improve 

the lessons”. 

Online Resources 

Group Report 

16 LP16 P1 “Then the Canva presentation is shared, along with this, the teachers communicate the outcome as 

well as the activities that will be carried out throughout the lesson”. 

Online Resources 

 

P2 

“Students are asked to play two games on Wordwall.net. In the first game, they have to match the 

correct way in which each regular verb is written with its infinitive form. In the second game, they 

have to match the correct way in which each irregular verb is written with its infinitive form”. 

Game-based 

Learning 

P3 “Learners are asked to enter a Jamboard and create 5 sentences in Past Simple”. Online Resources 

Group Report 

A/F “Students fill in a checklist in Google Forms. There, they have to answer 4 questions related to the 

objectives of the lesson”. 

Online Resources 

Group Report 

17 LP17  

 

P2 

 

 

“In a PPT presentation, they are introduced to the key vocabulary of the text to be read in the next 

activity”. 

Online Resources 

“Students read a text in relation to the second conditional, where they become familiar with the 

structure of the second conditional by reading the text”. 

Short Lecture 

 

 

 

P3 

 

“Once they finish reading the text, students perform the post reading activity, where they must 

answer multiple choice questions to demonstrate comprehension of what they have read”.   

 

Group Report 

“Students are then introduced to the content to be covered in the second unit, through a ppt 

presentation. Then, students perform an activity based on songs, through a video where they must 

read and listen to song lyrics to identify the structure of the second conditional”.  

 

Online Resources 

A/F “As a Self-Assessment activity, students perform the traffic light activity, where they select a color of 

the traffic light depending on their personal appreciation in relation to the understanding of the class 

contents”. 

Circle Talk 

18 LP18  

 

“Before starting the activities, the structure of the second conditional is reminded and reinforced 

through a presentation (PPT)”. 

Online Resources 
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P2 

 

“As the first activity of the class, students, with the help of their teachers, participate in a multiple-

choice quiz”. 

Group Report 

“The second activity begins, where students complete sentences with the missing words using the 

second conditional”. 

Group Report 

P3 “As a last activity, students exercise the structure of the second conditional, performing a matching 

activity”. 

Group Report 

A/F “As a self-assessment, students answer a scale of words (Bad, ok, Good, Great) represented with 

Emojis, in relation to their performance during the class”.  

Circle Talk 

19 LP19 P2 “Before starting the activities, the structure of the second conditional is reminded and reinforced 

through a presentation (PPT)”. 

Online Resources  

 

 

 

P3 

“Students get into groups of 4 to start working on a "Jamboard". Group Report 

Online Resources 

“Then, at the end of the first part of the activity, students read the assigned question and begin 

brainstorming how they would answer the question they were given”. 

Brainstorming 

“Later, on the same "Jamboard", each student of the group must answer the question given to them, 

using the structure of the second conditional seen in class”. 

Group Report. 

A/F “In this activity students answer a Google form”. Online Resources 

20 LP20 P1 “The students will observe a canva presentation, where they will find three questions related to the part 

time work of themselves or their families”. 

Online Resources 

P2 “Students will look at a canva presentation, where appear images of different jobs and characteristics. 

Students must choose the characteristic that corresponds to the job”. 

Online Resources 

P3 

 

“Students will have to look at a word document, with a short text related to jobs. This text will be read 

by the teachers, and students will have to perform skimming and scanning skills on this text and 

answering questions”. 

Online Resources 

Short Lecture 

21 LP21 P1 “Students will see a canva presentation in which there will be different images about jobs”. Online Resources 
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P3 “Students will answer a series of questions in relation to everything that we have seen in previous 

classes and during this class”. 

Group Report 

22 LP22 P2 “Students listen carefully to the instructions of the teachers, which consists of observing a guide that 

will be projected on the screen of one of the teachers, where they must identify some present verbs in 

a text of a daily routine”. 

Online Resources 

 
 

P3 

“Students will observe a Canva presentation, where they will find sentences in which they will have to 
identify the differences between Adverbs of Frequency and Time”. 

Online Resources 

“Students watch a video projected and then they should identify the regular and irregular verbs present 

in the video and order them together with the teachers in a comparative table in canva”. 

Online Resources 

Group Report 

A/F “A Google Form that will be sent as homework to the students, with the objective of giving feedback 

on what they saw in the class”. 

Online Resources. 

23 LP23 P1 “The teachers ask questions as a lead-in activity”. Group Report 

P2 

 

“The teachers introduce a video by asking questions and students have to predict the content”. Online Resources 

Brainstorming 

“The teachers play a video and students have to identify and write in their notebooks the study 
techniques for their own learning style and share their answers”. 

Online Resources 
Group Report 

P3 “The teachers explain to the students what a schedule is, its purpose and how to create one. Students 

create their own schedule and share with the class”. 

Group Report 

A/F “The teachers ask students some questions about the class”. Circle Talk 

24 LP24 P1 “The teachers present a PPT with the class vocabulary, use of past continuous and simple past”. Online Resources 

P3 “The students create 2 sentences using the past continuous and simple past, share their sentences and 

explain which is the verb that interrupts the previous action”. 

Group Report 

A/F “The teachers ask students some questions about the class”. Circle Talk 

“As an EXIT TICKET, the teachers present a video and students should guess the movie”. Online Resources 
Game-based 
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Learning 

25 LP25 P1 “The teachers present a PPT with the class vocabulary and show an image to create a comparison 

between simple present tense and simple past tense”. 

Online Resources 

P2 “The students predict the topic of the next activity by observing images and answering a question”. Brainstorming 

“The students read a text presented by the teachers and identify the verbs that are in simple past tense 

in the text”. 

Short Lecture 

P3 “Students create the same sentence in the three forms (Affirmative, negative and interrogative) in 

simple past tense. Then, the teachers ask students to share one of the sentences”. 

Group Report 

A/F “The teachers ask students some questions about the class”. Circle Talk 

26 LP26 A/F “The teachers ask students some questions about the class”. Circle Talk 

27 LP27 P1 “The teachers present a PPT with the class vocabulary”. Online Resources 

P2 “The teachers review the use of past simple by showing a chart through which students should indicate 

the past form of the verbs”. 

Group Report 

 

 

P3 

“The teachers present a fill in the blanks activity; students should complete it by using past simple and 

past continuous”. 

Group Report 

“Students have to create 2 sentences using the past continuous and simple past, and share their 

sentences and explain which is the verb that interrupts the previous action”. 

Group Report 

 

A/F 

“The teachers and students review a semantic map”. Online Resources 

“The teachers ask students some questions about the class”. Circle Talk 

28 LP28 P1 “The teachers present a PPT with the class vocabulary and explain the use of the past continuous”. Online Resources 

P2 “The teachers present a chart with sentences in the past continuous tense. Students should complete the 

chart by creating the correct sentences”. 

Group Report 
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P3 “The students create sentences according to the images presented by the teachers and then present their 

sentences”. 

Group Report 

 

A/F 

“The teachers ask students some questions about the class”. Circle Talk 

“As an EXIT TICKET the teachers request students to read a tongue twister”. Short Lecture 

Game-based 

learning 
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According to the results of the analysis of the lesson plans gathered for this 

research, the following graph exposes the percentage of use of didactic strategies planned 

by pre-service teachers in their lessons (based on the list from the theorical framework). 

 

Figure 2: Results. 

 

Based on the information collected, the didactic strategies most used by the pre-service 

teachers are: 

- Group Reports: 36 %  

- Online Resources: 39%  

- Game Based Learning: 11%  

- Circle Talk: 7%  

- Short Lectures: 4%  

- Brainstorming: 3%  

 

On the other hand, the least used didactic strategies are: Debate - Erroneous Teaching 

- Role Playing and Using Acronyms Creatively with 0% use. 

 

Another result that was found was that in the presentation and practice stages, the most 

used strategies were Online Resources with 57%, while in the Production stage it was 

Group Report with 33%, and in Assessment/Feedback it was Group Report with 28%. 
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CHAPTER V: DISCUSSION OF RESULTS. 

 

 

The general objective of our research is to analyze the didactic strategies used by 

pre-service teachers of English Pedagogy of University of Atacama, through a categorical 

content analysis of their lesson plans from the first semester of 2021 during the practicum 

process. Moreover, we were able to observe the strategies most and least used by the pre-

service teachers, such as Online Resources, Game-Based Learning, among others. 

 

It is important to note that there is a large number of teaching strategies for the 

English language, but in this research, we focus on the ten most used strategies according 

to different authors, such as Abulhul, Z., Ramanathan, P., Divya KY. and Pan, L. On the 

other hand, we considered as the object of study the lesson plans made by the pre-service 

teachers during the practice process of the first semester of the year 2021. This is due to 

the fact that the process of the first semester is already finished as opposed to the current 

process (second semester); therefore, this facilitates the analysis process of our research. 

 

The first step in this research is to search for articles that are related to our 

objective, which is focused on the different strategies in ELT. Then, once we have read 

the appropriate articles for our research, we begin to collect the definitions and 

information necessary for our study. 

 

After reading and selecting each of the articles, we searched for definitions and 

information on teaching strategies and resources that could be useful for our categorical 

analysis study. As a result of this search, we found different definitions from various 

authors, but the one that best suited the needs and requirements of our research is: 

 

 

Teaching strategy is a method that is used to guide teaching and help students 

acquire knowledge, information and to facilitate their learning. Teaching 

strategies are required in different learning environments, such as online or 

face-to-face teaching. (Pan, L. et al 2018 p.249) 
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 Considering the previous definition, this orients the searching and selection of 

strategies for ELT. Therefore, and taking into account the information collected from 

different articles, we consider that the ten strategies most frequently repeated among 

various authors are: 

 

 Online Resources 

 Group Report 

 Circle Talk 

 Game-based Learning 

 Role Playing 

 Brainstorming 

 Debate. 

 Short Lectures. 

 Erroneous Teaching. 

 Using Acronyms Creatively. 

 

After the strategies are collected, we begin to analyze the lesson plans created by 

the pre-service teachers of the program during the practice process of the first semester of 

the year 2021. 

 

Next, the lesson plans are analyzed focusing on the use of teaching strategies 

during each period of the didactic sequence separately. Then, a chart is created with the 

purpose of systematizing the results obtained from the categorical analysis of the lesson 

plans. In this chart we established four indicators related to our study, which are the 

sampling unit, the registration unit, the context unit and finally the categories (didactic 

strategies). These indicators help us to organize and classify the information obtained from 

the strategies according to the stages of the didactic sequence. In addition, this chart 

organizes the use of the most recurrent strategies during ELT. On the other hand, it allows 

us to identify the most optimal strategies, techniques and activities to work on in each 

period of the class. 

 

From the analysis of the lesson plans, we obtain as a result the percentage of the 

use of the didactic strategies, which are classified as follows: 
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Didactic strategies most used for ELT. 

 

Based on the data obtained in the analysis, it is evidenced that the most used 

strategy by the pre-service teachers for the teaching of English is Online Resources, since 

39% of them are used in the lesson plans.   Therefore, it can be said that technological 

tools and resources are a fundamental part of the development of an English class, and 

that many teachers support and base their teaching on these technologies. Also, according 

to what was raised by Abulhul, Z. (2018): 

 

The use of technology in the classroom helps to improve the educational 

environment for students. In addition, to promote in students the ability to 

think critically since they are open to give their opinion about the different 

types of resources. 

 

On the other hand, the results also show that there are strategies that are used more 

according to the stage of the lesson, that is, strategies more commonly used in 

presentation, practice, production and assessment/feedback. These are broken down as 

follows: 

● Presentation (P1): The most commonly used strategy in this stage is Online 

Resources, which reflects that pre-service teachers tend to use digital resources to 

introduce class content and vocabulary. 

● Practice (P2): The strategy that the pre-service teachers mostly use in stage is 

Online Resources, which may mean that in order to teach, explain and exemplify 

the content they usually employ digital resources (such as Power Point, videos, or 

online platforms). 

● Production (P3): In this stage of the lesson, the most used strategy among pre-

service teachers is Group Report. From this, it can be said that teachers prefer 

collaborative work when implementing exercises, review and consolidation of 

content.  

● Assessment/Feedback (A/F): For the last part of the class, pre-service teachers tend 

to resort mostly to the Group Report strategy. This reflects that in order to 

consolidate the class, teachers prefer to do it together with the students. 
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Less used didactic strategies for ELT. 

 

On the other hand, the results obtained during this research show that there are 

strategies that are not usually used by pre-service teachers. Taking into account the results 

of the lesson plans analysis, the least used strategies for ELT are: Debate, Erroneous 

Teaching, Role Playing and Using Acronyms Creatively with 0% of use. These results 

may be based on the fact that student participation is fundamental for the implementation 

of these strategies, therefore this may be the factor that influences the low use of these 

strategies. 

Limitations of the Research: 

 

 During our research process, we found two problems that entangled the beginning 

of our study: the small number of articles in English and Spanish that were related to our 

research topic, and also it was very difficult for us to collect all the lesson plans of the pre-

service teachers of the English Pedagogy program because students were focused on their 

academic obligations, so their time was limited. 

 

 First, as mentioned above, the first limitation in our research was the lack of 

articles in the different databases (Scielo, Scopus, among others) in relation to our topic. 

Our first topic to investigate was about teaching strategies in the English language. This 

topic is not that complicated to research, however relating teaching strategies to ELT is 

clearly a slower process of research. 

 

Secondly, another problem was the collection of the lesson plans to be used in our 

research. Although we started asking our colleagues at different levels for the lesson plans 

in anticipation, this process took much longer than we had expected. This is because not 

all of the pre-service teachers who were asked for their help gave us quick access to their 

lesson plans. From the beginning we had as a goal a number of specific lesson plans to 

analyze them, but unfortunately there were fewer than we had planned, since not all the 

people we asked for their support in the research were able to help us. 
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CHAPTER VI: CONCLUSIONS 

 

 

Through our research, we were able to compile some of the most used didactic 

strategies in ELT by pre-service teachers. The main and specific objectives of our research 

were achieved, since we were able to analyze the different lessons plans designed by the 

pre-service teachers of the English Pedagogy at the Universidad de Atacama, focusing on 

the use of didactic strategies for ELT. This study resulted in the strategies most used by 

the pre-service teachers, which we were able to classify according to the ten most used 

strategies for ELT according to several authors. This allowed us to create a chart, where 

were able to systematize the results of the use of these strategies. This classification was 

focused on the entire didactic sequence of the lesson plans. Systematizing the information 

in charts, graphics and figures helped us to achieve the objectives of our research. 

  

Based on our study, it can be concluded that pre-service teachers tend to use 

didactic strategies in which technology has a fundamental role. This is reflected in the 

results of the analysis of the lesson plans, which indicate that the most used strategy is 

Online Resources. This is because pre-service teachers had to adapt their classes to the 

new virtual modality as a result of the pandemic. Therefore, the creation of teaching 

resources and activities requires the use of digital resources and ICT. 

 

Considering the guiding questions of our research, that were posed at the 

beginning of our study, they will be answered following.  The first question is: What are 

the teaching strategies most commonly used in English classes by pre-service teachers? 

The most common strategy used by pre-service teachers is Online Resources; this is 

because of the results obtained in the analysis of the Lesson Plans. Answering the second 

question How do teaching strategies promote significant learning? According to the 

results of the research, it can be said that teaching strategies promote significant learning 

because they help the student to acquire the necessary knowledge. Furthermore, the use 

of diverse strategies in the classroom allows teaching to be varied and knowledge to reach 
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each student, thus promoting meaningful learning. The third question is What strategies 

are most predominant for the teaching-learning process of ELT? This question can be 

answered based on the results of the lesson plans analysis. These results demonstrate that 

the three predominant strategies most frequently used in the teaching-learning process of 

the English language are:  Online Resources, Group Reports and Game-based Learning, 

since these strategies were the most repeated in the didactic sequence of the analyzed 

lesson plans. Finally, the fourth question is How do the strategies implemented in the 

classroom influence the development of the four English language skills? The strategies 

implemented in the classroom directly influence the development of the language skills 

because depending on the strategy to be used, it must be coherent with the skill to be 

developed. For example, if teachers want to use the listening skill, they should consider 

activities that are related to this specific skill. Furthermore, an efficient strategy to develop 

the four language skills can be Game-based Learning, since it stimulates students to learn 

through games, in which they interact with the language through the four skills (speaking, 

writing, reading and listening). 

Suggestions for Future Research:  

 

Based on the articles that we read during this research, we are able to realize that 

there are a great number of didactic strategies for ELT. These are very important and 

useful for our future as teachers, since they help us to facilitate and innovate the teaching 

of English to our students. 

 

Although these articles bring us knowledge about the most common strategies for 

ELT, they do not cover certain questions such as the lack of evidence to prove their 

effectivity in the classroom and also how to adapt these strategies according to the skill 

that we want to develop in students. 

 

The first suggestion for future research is to know if these strategies proposed in 

our research were helpful for the acquisition of the English language in students because 

it is important to know if these strategies will benefit the students. If we only focus on one 
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didactic strategy, for example, Game-based Learning, we can say that this is a 

methodology where teachers use games to capture the attention of students. The activities 

that are related to games generate a greater effect of interest and increase the motivational 

effect on students. “This innovative methodology can boost formative processes, favoring 

that student acquire learning in a motivating way learning in a motivating way” (Foster & 

Shah, 2015; Hamari et al., 2016; Jabbar & Felicia, 2015; Ke, 2014; Wouters & Van, 2013. 

p.178) 

 

Riemer & Schrader (2015. p.178) say that there are different educational 

experiences in which teachers have used this strategy of Game-based Learning and 

students have been able to acquire the development of basic competence skills without 

problem using this strategy.  

 

On the other hand, regarding the use of the Game-based Learning strategy for the 

development of language skills, Moral Pérez, M. et al (2016. p. 180-181) postulate that: 

“There are experiences oriented to favor language learning through ludic applications 

based on the training of different language skills that highlight the motivational of virtual 

worlds and video games for this particular area.” 

 

Added to the previous, the authors also state that: Role-Playing Game or video 

games support both oral and written language (...), contributing to the increase of this 

capacity, in the same way happens with social video games since they require 

communication skills to interact with other players. (Moral Pérez, M. Esther, & Fernández 

García, Laura Carlota, & Guzmán-Duque, Alba Patricia. 2016. p. 180-181). 

It is important to mention that the original source is in Spanish, so information was 

translated by the authors of this research.    

 

According to the authors, the game-based learning strategy favors education and 

the development of language skills. This is because the nature of this strategy is to 

motivate learning through games. Therefore, based on the authors' postulates, we can say 

that one of the most effective strategies for the development of language skills is game-



38 
 

based learning.  

Although we can talk about the efficiency of this strategy for teaching language 

skills, there are still uncertainties about the effectiveness of the rest of the strategies, so it 

is a very important theme that can be addressed in future research. 

Final thoughts: 

 

According to the information we were able to read in the articles, we realized that 

there is a wide range of didactic strategies for ELT. Although for this study we focused 

on the ten most repeated ones, the total number of strategies found doubled this number. 

Nevertheless, we were able to observe, through the analysis of the lesson plans, that pre-

service teachers repeatedly use the same strategies for their classes.  

 

Therefore, as future teachers we should be able to expand our knowledge about 

the use of different types of teaching strategies for the learning of all students. Besides, 

the incorporation of strategies in the classroom is fundamental to achieve meaningful 

learning in students, since innovating in teaching catches the attention of students. 

 

Finally, as a conclusion, our research helped us to acquire knowledge about the 

different types of teaching strategies that can be used in the classroom. Also, thanks to 

this research we were able to realize that teachers should not only focus on the same 

strategies as always, but also look for new techniques to innovate in ELT, so it is required 

that teachers vary their teaching in order to adapt the different strategies to the 

characteristics and needs of students. Furthermore, we consider that this research was 

useful since it will help us to understand how students can acquire the knowledge and 

skills taught in class through more playful, entertaining and different strategies. 
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GLOSSARY 

 

 

 ICT: Information and Communications Technology 

 ELT: English Language Teaching 

 EFL: English as a Foreign Language 

 PPT: PowerPoint 

 PPP: Presentation – Practice – Production (Type of Lesson Plan Format) 
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